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conclusions

1) two shifts contributed to decline in achievement between 1997 and 2004:

a) shift in strategy choice from more accurate strategy (traditional) to less accurate ones (no
written working; for multiplication also non-traditional);
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b) homogeneous accuracy decline within each strategy.
2) there are individual differences in strategy choice on multiplication and division problems:

a) quite a high consistency of strategy choices — within operations and across operations;
b) clear influence of instructional approach teacher, particularly regarding division.




